Glossary of SLA terms
To learn a second language is more than just to unlearn by trial and error the habits of one’s native language. Between L1 and L2 the learner constructs a rule-governed interlanguage, arising from several different influences besides language transfer, that is, forms from the native language imposed on the second language. These include language universals, markedness relationship between L1 and L2, and development process typical of first (i.e. child) language acquisition. 

Interlanguage:

The term interlanguage, first used by Selinker, refers to an intermediate grammar (i.e., linguistic system) that evolves as a learner acquires an L2. The interlanguage is characteristically distinct from both the L1 and L2. A procedure known as error analysis attempts to identify regularities in interlanguage forms. These forms are viewed as reflecting the learner’s hypotheses about the L2 and are believed to be stage of producing English negatives of the type He not wrote the book . Even though this is not a pattern found in L1 or L2 . The learner is forming negatives in a systematic way, by putting not before the main verb. At the same time, more recent studies of interlanguage have acknowledge that it has variation, just as variation exists in any natural language. For example, a learner may exhibit more native-like pronunciation of an L2 when reading a word list than when engaged in casual conversation. A speaker of English learning German will have relatively little difficulty pronouncing Tag [tak] ‘day’ with a final [k], as native German speaker do. However, a speaker of German learning English will have relatively more difficult pronouncing bag with a final [g], as native English speaker do.  .                          

In language learning, learners’ errors are caused by several different processes. These includes:

(a) LANGUAGE TRANSFER:  The effect of one language on the learning of another i.e. borrowing of 

patterns from the mother tongue in forming sentences in the target language. 75% of the world’s language use either SVO (English, French, Vietnamese) or SOV (Japanese, Tibetan, Korean) –others prefer VSO (10-15%- welsh) or VOS (Malagasy)

Example  of SVO: (English)

	The teacher 
	delivered 
	A lecture 

	S
	V
	O


Example of SOV: (Bengali)

	
	
	

	They students  
	book  
	read

	S
	O
	V


French and Spanish adhere to a SOV order when the object is a pronoun. 

Example of SOV: (French/Spanish)

French :

	Je
	les
	vois

	  I
	them
	see

	S
	O
	V


Spanish:

	Yo
	no la
	Vi

	  I
	not her
	see

	S
	O
	V


(b) OVERGENERALIZATION  (ANALOGY) : Extending patterns from the target language, that is, a process common in both fist and second language learning in which a learner extends the use of a grammatical rule or linguistic item beyond its accepted uses, generally by making words or structure follow a more regular pattern. For example, a child may use ball to refer to all round object, or use foot first as foots then as feets then as feetes and finally as feet for the plural of foot. A child acquiring English might form an interrogative such as Why can’t I go? as Why I can’t go?

Some more examples :          

· He took he teeths of . Here the irregular plural form teeth is misanalysed as a root form and inflected again with the regular plural suffix.

· I didn’t weared any hat. Here both verb forms are inflected for tense, rather than just the first verb.

· Me need crayons now. Here the object case pronoun is generalized to nominative position.

· He didn’t come yesterday. (He = a little girl). Here the masculine pronoun is generalized to a female referent.

· He say he bring it to school.  He the tense inflection is omitted from the first verb form in both the main clause and the subordinate clasue.

COMMUNICATIVE STRATEGY : Expressing meaning using the words and grammar which are already known, i.e. a way used to express a meaning in a second or foreign language, by a leaner who has a limited command of the language. For example, the learner may not be able to say Mama, mama, there is a tree chopper in the back yard! And so he/she may say Mama, mama, there is a tree-knocker in the back yard. For umbrella a learner may say underbella, and for binoculars the learner may say beach-lookers.          
INDUCE ERROR (TRANSFER OF TRAINING): (in language learning) an ERROR which has been caused by the way in which a language item has been presented or practiced. For example, in teaching at the teacher may hold up a box and say I’m looking at the box. However, the learner may infer that at means under. If later the learner uses at for under (thus producing *The cat is at the table instead of The cat is under the table) this would be and induce error. 

SIMPLIFICATION : Learners sometimes simplify English verbs and for doing so he/she use continuous form with all English verbs. For example, I am seeing you. We are hearing you. In English continuous form is never used with stative verb, if used with a changed meaning. 

Since the language which the learner produces using the above-mentioned processes differs from both the mother tongue, and the target language, it is sometimes called and interlanguage.   

Interlingual Error: (IN ERROR ANALYSIS)

It is an error which results from LANGUAGE TRANSFER , that is, which is caused by the learner’s native language. English speaker learning Spanish or French often place the pronoun after the verb, reflecting English word order. 

For example:

French:

	English
	Incorrect French Form
	Correct French Form

	I see them
	Je vois les (I see them)
	Je les vois (I them see)

	She sees them
	Elle regarde les (She sees them)
	Elle les regarde (She them sees)

	(SVO)
	(SVO)
	(SOV)


            Spanish:

	English
	Incorrect Spanish Form
	Correct Spanish Form

	I didn’t see her
	Yo no vi la  (I didn’t see her)
	Yo no la vi (I didn’t her see)

	(SVO)
	(SVO)
	(SOV)


            Bengali :

	Bengali
	Incorrect English Form
	Correct English Form

	
	The students book read
	The students read book

	(SVO)
	(SVO)
	(SOV)


Intralingual Error : 
An intralingual  error is one which results from faulty or partial learning of the TARGET LANGUAGE (TL) rather than from language transfer. Intralingual errors may be caused by the influence of one target language item upon another. For example a learner may produce He is comes, based on a blend of the English structure He is coming, He comes. 

Language Transfer:

Language transfer is the effect of one language on the learning of another. 

The two types of language transfer may be as follows: 

(i) Negative transfer: Negative transfer, also known as inference, is the use of a native-language pattern or rule which leads to an ERROR or inappropriate form in the TARGET LANGUAGE (TL). For example, a French learn of English may produce the incorrect sentence I am here since Monday instead of I have been here since Monday, because of the transfer for the French pattern Jes suis ici depuis Lundi (I am here since Monday). Another example of negative transfer would be a native speaker of English who, while acquiring French as an L2, transfer English subject-verb-object (SOV) word order to French, as in Il veut les  (he wants them) for Il les veut (he them wants). 

(ii) Positive transfer: Positive transfer is transfer which makes learning easier, and may occur when both the native language and the target language have the same form. For example, both French and English have the word table, which can have the same meaning in both languages. Another example would be a native speaker of French who while acquiring English as an L2, transfers French subject-verb-object (SOV) word order to English, as in He wants the books.
Contrastive Analysis (CA):

Contrastive Analysis (CA) is the comparison of the linguistic systems of two languages, for examples the sound system or the grammatical system. Contrastive analysis was developed and practiced in the 1950s and 1960s, as an application of STRUCTURAL LINGUISTICS to language teaching, and is based on the following assumptions:

(a) the main difference in learning a new language are caused by interference from the first language.

(b) these difficulties can be predicted by contrastive analysis.

(c) teaching materials can make use of contrastive analysis to reduce the effects of inference.

Contrastive analysis was more successful in PHONOLOGY than in other areas of language, and declined in the 1970s as interference was replaced by other explanations of learning difficulties. In recent years contrastive analysis has been applied to other areas of language, for example the discourse systems. This is called contrastive discourse analysis. 

Error Analysis (EA):

Error Analysis (EA) is the study and analysis of the ERRORS made by second and foreign language learners. Error analysis may be carried out in order to :

(a) find out how well someone knows a language.

(b) find out how a person learns a language

(c)  obtain information on common difficulties in language learning, as an aid in teaching or in the preparation of teaching materials.

Error analysis may be used as well as or instead of CONTRASTIVE ANALYSIS.   

Hypothesis: (in research using quantitative methods and statistical techniques for the analysis of data)
Hypothesis is a speculation concerning either observed or expected relationships among phenomena. For example, “Teaching method A is better than teaching methods B.” If for the purpose of research the speculation is translated into a statement which can be tested by quantitative methods, the statement is know as a statistical hypothesis. 

The hypothesis that method A is better than method B can be regard as a statistical hypothesis because it can be tested by studying the DISTRIBUTION of test scores (obtained by giving a test to students taught by A and B) in a POPULATION (the students who take the test.) For each statistical hypothesis that there is a relationship (e.g. a coefficient of CORRELATION) between two features (e.g. method A and good test scores), there is a corresponding, but often unstated, null hypothesis that there is no relationship between these two features. The statistical analysis of research result is frequently designed to determine whether this hypothesis of no relationship be rejected, thus providing support for the preferred hypothesis.         

Hypothesis Formation : (in language learning)
Hypothesis formation is the formation of ideas (“hypothesis”) about a language. These hypotheses may be conscious or unconscious. Most people would agree that at least some of these ideas come from the language we see and hear around us. But scholars (e.g. Chomsky) holding the INNATIST HYPOTHESIS have claimed that some of our most important and basic ideas about language in general are present at birth, and furthermore that this innate knowledge enables children learning their FIRST LANGUAGE to avoid forming ideas about it that could not possibly be true of any human language because such false ideas would violate LANGUAGE HYPOTHESIS TESTING.   

Hypothesis Testing : (in language learning)

Hypothesis testing is the testing of ideas (“hypotheses”) about a language to see whether they are right or wrong. The most obvious way of doing this is to use the hypotheses to produce new utterances and see whether they work. But one can also compare one’s own utterance with those of other people speaking the language, or imagine what other people would say in a particular situation and then see whether they actually say it. Scholars who hold the INNATIST HYPOTHESIS have claimed, in effect, that the number of hypotheses about a new language that need to be tested is not infinite. Some hypotheses are simply never formed, because of knowledge of LANGUAGE UNIVERSALS present in every normal human being at birth. 

Control Group :

Control group is one of two groups used in certain kinds of experimental research, the other being the experimental group. For example, if we wanted to study the effectiveness of a new teaching method, one group (the experimental group) may be taught using the new method, and another group, the control group, by using the usual teaching method. The control group is chosen because of its equivalence to the experimental group (e.g. by assigning students to the two groups at random). In studying the effects of the new method, the experimental group is compared with the control group.    

Cognate :

Cognate means a word in one language which is similar in form and meaning to a word in another language because both language are related. For example, English brother and German Bruder.
Sometimes words in two languages are similar in form and meaning but are BORROWING and not cognate forms. For example, Kampuni in African language Swahili, is a borrowing from Englsih company.

Cognition : (cognitive)

Cognition/Cognitive is the various mental process used in thinking, remembering, perceiving, recognizing, classifying, etc.

Communicative Competence :

Communicative competence is the ability not only to apply the grammar rules of a language in order to form grammatically correct sentences but also to know when and where to use these sentences and to whom.

Communicative competence includes :

(a) knowledge of the grammar and vocabulary of the LANGUAGE.

(b) Knowledge of RULES OF SPEAKING - e.g. knowing how to begin and end conversation, knowing what topics may be talked about in different types of SPEECH EVENTS, knowing which ADDRESS FORMS should be used with different persons one speaks to and in different situations. 

(c) knowing how to use and respond to different types of SPEECH ACTS, such as requests, apologies, thanks and invitations.

(d) knowing how to use language appropriately

For example, when someone wishes to communicate with others, they must recognize the social setting, their relationship to the other person (s), and the type of language that can be used for a particular occasion. They must also be able to interpret written or spoken sentences within the total context in which they are used. 

For example, the English statement It’s rather cold in here could be a request, particularly to someone in a lower role relationship, to close a window or door or to turn on the heating.

______________________________________________________________________________

Sources :
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